Abstract: This study investigates the effect of employing simplified stories in EFL settings on reading comprehension ability of Iranian English language learners. They were divided into two groups of eighteen students. During a course of 10 sessions of 1.5 hours, one group received instructional reading-based textbook called "A basic course in English for university students" which was usually used for pre-university students in this university. The other group received short stories as the texts to be covered in their classrooms during the course .At the end of the course, a reading comprehension test composed of both the reading passages similar to the pre-university text book and pieces of short stories as reading comprehension texts were given to the participants. It was followed by a questionnaire which was also administered to the participants to tap their personal feelings towards these two types of text. The results were analyzed using T-tests. It was found that the group which received short stories as their reading text outperformed the other group. Key words: Literature, short stories, reading comprehension ability
Introduction
Many EFL learners have major problems in reading comprehension. The most problematic aspect in reading comprehension is that both teachers and students do not pay enough attention to reading. In addition to the simplified story, allowing for the importance of perusal and understanding written works as a major objective of language learning, other efficient methods to enhance language expertise, particularly written skills, are being sought by researchers. The role of simplified stories, in developing reading comprehension skill, has been acknowledged for centuries by many ELT professionals and pedagogues. This use of simplified-stories has been widely discussed and recommended, particularly, in places where English is taught and learned as a foreign language. Therefore, scholars like Brumfit and Carter (1986) advocate the use of simplified-stories as one of the best methods in ELT, which a teacher can use, because of various educational aspects. According them, simplified-stories help to develop the language skills of the students more effectively. They are easy to finish in a class and definite to understand. Stories also attract the students' attention more than any other normal passage. In spite of its importance, comprehension process has long been the ignored skill in language teaching and learning. This lack of good comprehension is accelerated by the core role of reading in comprehension. One solution to the problem of poor reading comprehension is the learning of reading strategies.
Review of the Literature
Inspired by Krashen's Input Hypothesis, researchers have shown renewed interest in extensive reading in recent years. This is seen most clearly in various trends adopted by ELT institutions. Students are urged to read independently by using the resources within their reach (Hedge, 2003, p. 200-201) . Besides, there has been a growing interest in researching the value of extensive reading. Hafiz and Tudor (1989) conducted a three-month extensive reading program as an extra activity. The subjects were Pakistani ESL learners in a UK school and their parents were manual workers with limited formal education. The results showed a marked improvement in the performance of the experimental subjects, especially in terms of their writing skills. The subjects' progress in writing skills may be due in part to "exposure to a range of lexical, syntactic, and textual features in the reading materials" as well as the nature of "the pleasure-oriented extensive reading." (Hafiz & Tudor, p. 8) . In intensive reading activities learners are in the main exposed to relatively short texts which are used either to exemplify specific aspects of the lexical, syntactic or discoursal system of the L2, or to provide the basis for targeted reading strategy practice; the goal of extensive reading, on the other hand, is to 'flood' learners with large quantities of L2 input with few or possibly no specific tasks to perform on this material. Simplified-stories are filled with many linguistic advantages such as simplicity of sentence structures and vocabulary used in context and make learning of foreign language skills easy and simple. They help to improve EFL learners' vocabulary and motivate them to learn the four language skills-listening, speaking, reading and writing more effectively. Elaborating on this linguistic aspect, Murdoch (2002) argues that stories allow instructors to teach the four language skills to all levels of language proficiency, and if selected and exploited appropriately, 'simplified stories provide quality text-content which will greatly enhance ELT courses for learners at intermediate levels of proficiency'(p.9). According to Erkaya (2005) reading literary text can lead student to be critical thinker. He points out that when students read they interact with the text and interpret what they read and this analysis makes them to be more creative and critical. Young (1996) discussed two advantages of using short stories for raising critical thinking in students as the following: "because they are entertaining, students' pervasive apprehension is reduced, and they learn from the beginning that critical thinking is natural, familiar, and sometimes even fun.
Significance and Purpose of the Study
Whereas some instructors may still believe that teaching EFL encompasses focusing on linguistic benefits, and their students will finally communicate in the target language, others who have integrated literature in their curricula have realized that literature may add a new dimension to the teaching of EFL. It should be mentioned that research into schemabased understanding supports the view that learning language in context maybe easier than processing language in "bits and pieces" or "in isolated sentence frames". Among the literary styles, the simplified story is an appealing one indeed and can therefore be employed for the purposes of language learning. Scholars in the field have proposed various merits and some arguable demerits for the use of simplified stories in EFL/ESL classes. Simplified stories can open up opportunities for extensive and intensive reading. A reading assignment asking students to work on a story over a short time without making extensively use of dictionary will significantly go up their reading speed and also inspire meaning guessing in reading. Furthermore, with "prediction" a key element of reading comprehension, teachers may request that students anticipate what is going to occur by reading the title, the first paragraph and so reach a conclusion on the story. Therefore, in the present study, students practice language in meaningful, authentic context where major focus is on content not isolated words or sentences.
Statement of the Problem
Scholars like Brumfit and Carter (1986) advocate the use of short-stories as one of the best methods in ELT, which a teacher can use, because of various educational aspects. According them, short-stories help to develop the reading skill of the students more effectively. They are easy to finish in a class and definite to understand. Stories also attract the students' attention more than any other normal passage. The role of simplified-stories, in developing reading comprehension skill, has been acknowledged for centuries by many ELT professionals and pedagogues. This use of shortstories has been widely discussed and recommended, particularly, in places where English is taught and learned as a foreign language. Langer (1997) claims that literature can provide "horizons of possibility, allowing students to question, interpret, connect, and explore". In this regard, simplified stories full of concepts to critically look at, among other text types, enable pupils to reflect on their lives, learning, and language giving rise to reforms in their attitudes (Langer, 1997; Ghosn, 2002) . approaching fondness, sensation and emotion, short literary readings nurture emotional intelligence (Ghosn, 2002) . EQ/EI, concerned with how an individual recognizes and regulates her/his emotions and also utilizing the power or information contained in emotion to make effective decisions (Ciarrochi/Mayer 2007), has more recently been under the spotlight. According to relevant studies on EFL/ESL courses, making use of simplified stories during a course not only relieves the students' test anxiety but also improve their empathy (Ali Rouhani, 2011).
Research Question of the Study
On the basis of the problem that was stated, the question this study tries to investigate is as follows:
Q0. Does Motivating via simplified stories have any profound impact on Iranian intermediate EFL learners' reading skill?

Hypothesis of the Study
To answer the question of the study, the hypothesis of the current study is as follows:
H0. Motivating via simplified stories has no profound impact on Iranian intermediate EFL learners' reading skill.
Methodology Participants
To investigate the Iranian EFL learners' attitudes and perceptions towards the use of simplified-stories for developing reading comprehension skill, various methods were adopted to suit the purpose of this study. This study was conducted with a random sample of 36 (male and female) EFL learners whose age ranged between18 and 22. They were given a TOEFL Proficiency Test. In order to make sure about their homogeneity, the researchers selected participants whose score range fell one standard deviation above and below the mean (i.e. mean±1). This being so, 36 students who met this criterion were chosen to be participants of the study and they were divided randomly into two experimental groups which involved 20 students each.
Materials
Test of English as a Foreign Language (TOEFL, /ˈtoʊfəl/, toh-fəl) is a standardized test to measure the English language ability of non-native speakers wishing to enroll in English-speaking universities. The test is accepted by many English-speaking academic and professional institutions. TOEFL is one of the two major English-language tests in the world, the other being the IELTS. TOEFL is a trademark of the Educational Testing Service (ETS), a private non-profit organization, which designs and administers the tests. ETS issues official score reports, sent independently to institutions, for two years following the test. To verify that the test was a well constructed one, the reading and writing sections were piloted with 22 elementary-level students studying at the same institute, prior to the test administration. The reliability estimate of the test (r=0.78), calculated through Kuder-Richardson formula (KR-21), indicated that the test had a relatively high reliability index and showed that there was an acceptable internal consistency among the items of the test. To have enough evidence on the participants' reading ability, the researcher gave them a simplified reading comprehension test. The results of this pre-test, of course, indicated that there were no significant differences among the students as to their reading comprehension ability. Next a modified teacher made version of simplified test which has gathered by the researcher was used as a post test. It's better to mention in here that the pretest was simpler than post test in number of questions. To assess the quality of the reading five skilful professors who had attended training courses for scoring reading tests were asked to participate in the study. They were not the teachers of students. The raters evaluated learners' readings in post-test and pre-test on the basis of requirements of simplified devices and gave scores to readings out of 5. As it usually happens in checking reading tasks, there are comments on the candidates' reading. These comments usually point out the students' strength or weakness in vocabulary and structure (complex sentences with different structure) and their ability to make a text which is well organized and easy to be comprehended by the reader. By checking devices requirements of reading part and analysis of different raters' comment on readings the most common comments were found and a chart was developed to make analysis of raters' comment easier. The items in the chart were about learners' weakness in vocabulary, structure, using transitional words and phrases, complexity of sentences, ease of comprehension and having repetition. The raters were asked to tick the chart and write down if they had a point which is not mentioned in the chart.
Procedures
The present study was carried out over a period of around twelve weeks. As noted earlier, 36 homogeneous learners were assigned to two groups. One week prior to the first treatment session, all of the participants took a pre-test which consisted of items designed to measure their reading proficiency level. Then, twenty simplified stories were presented in 10 sessions to both groups; each week consisted of two teaching sessions. After the pre-test and for the treatment phase of the study, participants in both groups attended twelve sessions of instruction and were taught different simplified stories. Both groups read the same simplified stories. After analyzing and understanding their initial perceptions, these selected participants were taught by the researcher using simplified-stories as the main teaching and learning material for 12 sessions. The control group was taught through the school's regular procedure. By contrast, experimental category members were required to read a simplified story as an assignment in each of classes, replies to teacher's questions about it and in the subsequent session, and recapitulate the substance of the story. The simplifiedstories were selected based on the following various criteria. They were neither too simple nor too complex for the learners; they were written both by English writers as well as by the writers in English, they were about various topics and did not go against any cultural or religious values of the Iranian society. The teacher did pre-reading stage in order to draw students' attention to the story. After that, students read each simplified story in a print form themselves to comprehend it. They could guess the meaning of unknown words themselves or use printed dictionaries. These students were given questionnaires to find out their initial opinions about a) learning of English, in general, and reading comprehension skill, in particular, b) kind of material used by their course teachers to teach reading comprehension skill, and c) their perceptions towards literature, in general, and simplified stories, in particular, for developing reading comprehension skill. Finally, a week after the treatment, they responded to the post-test reading comprehension questions. The data collected from both the questionnaires, offered prior and after the use of simplified-stories for developing reading comprehension skill, were classified in the line with the aims of the study and analyzed to find out the results of the study and draw the appropriate conclusions. The following section of the paper focuses on this analysis, discussion and the results of the study. Finally, a researcher-made reading comprehension post-test was run a week after the end of treatment.
Methods of Analyzing Data
The collected data was quantitatively analyzed. The T-test statistical analysis was performed on two sets of data, as described below, comprehension test taken before and after the treatment, the pre-test and post-test scores were computed to determine means, standard deviation, percentages, and difference between means of pre-and post-tests of each group. The difference between means of the first group was further compared with those of the second group to determine the significance difference between the two groups. Like the scores on reading comprehension test, the scores obtained from the questionnaire administered to the two subject groups were statistically analyzed to determine means, Sd., percentages, differences between means between the two subject groups. The values obtained were subsequently interpreted for their satisfaction level.
Data Analysis and Findings
The first hypothesis of this study was arranged based on this question: Does Motivating via simplified stories has any profound impact on Iranian intermediate EFL learners' reading skill? To investigate this question, the researcher mentioned to have the pre-test from the students of whole two groups. In order to examine the difference between the two groups, when the pre-test was administered, the first step was to score the participants' performances. Table 4 .1 shows descriptive statistics of pre-test for two groups of the study.
Table4.1. Descriptive Statistic of Pre-Test Writing for two Groups in this Study
The above table indicated the mean made by the first experimental group was 11.200, whereas mean made by the control group was 11.033. According to these results, the two groups had almost the same mean. After the pre-test, the experimental group of the students was instructed for 10 sessions. To see the difference in results between the two experimental groups in writing pre-test, we used T-Test in this research. .165
.50000
.3745
.21919
.22672
1.3291
1.3367
According to the T-Test as it is shown in table 4.3 the sig (2-tailed) of the experimental group was .164 and the sig (2-tailed) for control .165 there is no significant difference between the experimental and control groups in this study. This table showed the mean made by the first experimental group was 11.290 whereas mean made by the control group was 11.190. According to these results, the two groups had almost the same means and the mean of the experimental group was the same as the control group. .57878
.54656
1.82701
1.5223
The results presented in Table 4 .4 reveal that the treatment (writing achievement via error correction and grammar test) has been effective for the learners, because the results from the post-test scores showed that there is no crucial difference between the learners' performances in their post-test. Consequently the hypothesis of the study is rejected. Based on this, it is proved that Iranian University students are unable to have a good ability of reading comprehension based on using simplified stories.
Discussion
The findings showed that the effectiveness of the use of children simplified stories is supported by the use of reading strategies and the characteristic of children simplified stories. The reading strategies were employed during the study so that the students can improve their comprehension. It is in line with previous studies that show a good reader is One of the fundamental reasons for this notion is that a lot of unknown words, which learners encounter while reading could cause difficulties in processing the text. As far as it is evident, the results of the present thesis investigation highlight the remarkable role of visual and verbal technique in improving learners' lexical learning and enhancing their reading comprehension. The reading strategies which were used are activating students" background knowledge; pre-teaching vocabulary; using predictive skill; sequencing text; cooperative learning; asking and generating question; and story structure analysis. To solve those problems, it is recommended for the teacher to select the story which is adequate in terms of length of the story, vocabulary, and content of the story. In the process of text selection, it is better to choose simplified story that not too long but challenging for them to read. In terms of vocabulary, the teacher should consider the difficulties and the unknown vocabulary that students may face. In terms of the content the story, it is better to choose the story which is rather unfamiliar for the students so that it will stimulate students" curiosity in reading it. Moreover, to use children simplified stories in the learning process, it is required for the teacher to think creatively how to plan the activity that makes the students to have direct experience so that the reading comprehension can be attained. To conclude, the use of children simplified stories will provide the students to enjoy the pleasure of reading, earn how to comprehend and appreciate literature. Stories can expose the Iranian EFL learners to rich, authentic language, which they otherwise would not encounter in foreign language learning context like Libya and listening to them, in the form of films, would help them in becoming aware of the rhythm, intonation and pronunciation of the target language. According to Mourão, S. (2009) , stories help develop EFL learners' personal creative powers and other higher level thinking skills and can contribute in developing emotional intelligence as well.
